Assessment of Pupil Progress

in Pathways

L\

The learning journey is displayed for
in each Pathways classroom. Akin to
a ‘tube map’ the display shows the
developmental pathway (working on
targets around the Boxall strands) as
well as the ‘securing the fundamentals’
pathway (focused on reading, writing,

maths and character deve|opmen’r).

It visuo||y depichs the |eorning journey
for two reasons:

. To he|p children to recognise
their personal progress and
the wider journey.

. To support dll staff fo see
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Securing the Fundamentals is our
curriculum pathway.

Mathematics Reading GPS.
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The curriculum focuses on maths,
reading and grammar (in’ro wri’ring).
This is delivered at the chrono|ogico|

level (Y1/Q, 3/k or 5/6) using the key

fargets of the national curriculum.

Where pupi|s have gaps in know|edge
and skills, assessments are undertaken
fo ascertain where these are and to
work to fix them.

Work is annotated to reflect pupi|s'

achievement and the strands covered.

The Developmental pathway focuses
on the ‘developmental strands’ from
the Boxall profile. These link to social,
emotional and cognitive deve|opmen’r

areas.

Activities are p|onned to cater to
these strands, around 5 areas:
- Orgoniso’rion of experience
- Interndlisation of controls
- Self-limiting features
- Self -actudlisation

- ParJricipo’rion.

Photos and work are annotated to
reflect achievement of the strands and
how secure|y these were met (ie. dll
children, most or some).
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March 205 - Reinforcing Understanding of Number

Securing the fundamentals - Maths

[. Y& StF Ordering numbers and Number patterns

® All pupils in ‘Nurture’ pathway can order numbers using items fo represent
digits.

® Some pupils were able to order objects into &-digit numbers using the pattern.
® All pupils were able fo discuss the number patterns and why/how the objects
represented digits.
“The numbers are made using sticks or leaves. It’s the
same as using a counter or block”

Annotations ‘tell the story” of the skill
achieved or the developmental strands
covered.

The annotation must do the fo||owing:

l. Exp|ici’r|y state the key
deve|opmen’ro| strand or the key
curriculum skill being covered

. Detail how the skill was deve|oped
or what was achieved.

3. (Developmental Strands) link fo the
sub-strand categories of the

Boxall profile key skills.
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For our ‘securing the fundamentals’
curriculum, leaders have designated clear
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Charactar snd Wellbsing milestone checks and assessment sheets
This checklist has been designed to support the identification of barriers and areas of strength in relation to character development and wellbeing for +o ensure +ecChers CCIn frch IndIVIducl
groups of pupils or whole cohorts, especially during periods of transition. When completed, this can guide the pastoral support required and can provide a i )
powerful tool to inform transition discussions between teaching teams. For each of the statements on the checklist, there is an accompanying therapy to pup|| progress Of curr|cu|um
support teachers to explore these key concepts with pupils.
s understanding.
Wellbeing
pRST—— Each curriculum strand is broken into key
Feelings - Is aware of their feelings and emotions
Copnsle oot g fargets (from the national curriculum) that
ch types of change
s are ‘age appropriate” and so can link
P meaningfully fo the child’s overall Pathway
-Is able to follow rules for speaking and listening
-1s able to be organised in certain situations Proﬂ Ie .
Resilience - Understands that trying can make you get better
Motivation - Understands the importance of feeling motivated Eorlier 1‘Gr~ge‘|'s (‘For Those en‘l’ering Pre - key
Year 3 and Year 4
Welbeing — pee—— [ stage |) are used when and where
s whenyou may networ [ 1 ;
S — appropriate.
Finally the pupil's Pathways Profile is
o updated each half -term tfo reflect the
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progress made.

The proﬁ|e is iniTio||y deve|opec| on enTry
to the unit, with all key-sfokeho|ders
feeding into the child’s wider profile. This
includes:

- Pre-school, ACEs, homelife

- Who is important to me - circle

of trust.
- Percep’rions from all stakeholders

- Torge’rs for deve|opmen’r

This is run as a TAC (team around the
child) internally - and with externals
(Where a child is on an assessment

placement for potential EHC).

learning being undertaken whilst in our care.

Teachers in Pathways record incidental and daily activity via Tapestry (familiar in EYFS). The Tapestry platform
for Pathways contains links fo the Boxall Developmental Strands, as well as curricular targets against the national
curriculum. Parents and Carers are given access fo lapestry, fo ensure that they have a full picture of the




