OBSERVATION TEMPLATE TOP-TIPS
	
Name of pupil: 
	
	
Date:  
	

	Present: 
	
	
	

	SENCO
	
	Head Teacher
	
	Pupil
	

	Teaching Assistant
	
	Class Teacher
	
	Parent
	



	Observation
	· Situation/lesson.

	Time from and to:
	

	Contextual info:
	· Has anything significant happened prior to/during the observation that may have an impact on the CYP?
· Consider the child’s mood, sleep, health.

	Visual supports:
	· Visual timetables: are they accurate and are they being referred to as time passes? Consider how the class and individuals know what is coming next.
· Are visuals used universally or just for specific pupils?
· Is the learning task presented in a visual way?  If so, how? 
· Is there any environmental signage/labels e.g. ‘toilet’, ‘rulers’? Does there need to be?
· Can you see any visuals that you feel are promoting independence?

	Sensory processing:
	· Place yourself in the CYP’s shoes; what are you/they experiencing based on each of the 8 senses?
· Think about lighting, heat, displays, noise level, smells, seating.
· Is the young person making any notable movements with their body e.g. tapping foot, playing with hair, rocking or leaning on chair? Do these movements increase/decrease at any particular time or with any particular activity? (Consider why this may be when discussing later)
· Does the CYP have access to any equipment that may support their sensory needs e.g. gym ball, fidget tools, ear-defenders? 

	Attention & listening:
	· Is the child is listening/attending to the learning information? How do you know this? Consider: posture and position; where they are looking; are they writing/recording anything and is it actually related to the task? Are they responding to instructions within their usual processing time?
· Are they doing anything that may be aiding their concentration?
Remember: A person does not need to be making eye-contact, be sat still or responding immediately to a stimulus to be listening and paying attention.

	Info processing:
	· In what way does the CYP process information presented in different ways and how long does it take? E.g. if an instruction is given verbally do they need longer to answer the question than if it is written down?
· Is adequate processing time given within and between tasks/instructions/ activities?
· Consider whether tasks need to be ‘chunked’ to make them accessible.
· Is there a multi-sensory approach to learning?

	Communication:
	· What appears to be the CYP’s preferred/most accessible method of communication: e.g. verbal, visuals, communication aid? Are facial expressions and body language used to communicate?
· Note what you see in relation to receptive and expressive communication.
· Does the young person ever instigate communication and if so, with who and for what reasons?
· Consider what additional information the young person may have been communicating through their actions: e.g. pushing their work away may be a communication of anxiety.
Remember: There is no ‘correct’ way to communicate and a person’s primary method of communication may not be verbal. Over 70% of our communication is non-verbal.

	Social interaction:
	· How does the CYP interact socially?  E.g. is it physical, verbal, pragmatic etc. 
· How do others interact with the CYP?
· Does their body language or facial expression change or suggest anything? E.g. relaxed or stressed.
· Consider whether the CYP instigates interactions and how they respond to others instigating interactions with them.
· How do they end interactions?
Remember: There is no single ‘right way’ to be social. Autistic social preferences may differ from neurotypical preferences but this does not necessarily mean they are a cause for concern.

	Academic:
	· What activity/lesson is occurring?
· What are the components of the lesson? E.g. reading, writing, play skills, movement?
· Is their work accessible to them: is it differentiated or does it need to be?
· How are the engaging with the task relative to their peers, and are they aware of any differences between themselves and peers when accessing work?
· How independently are they working?
Remember: Being inclusive does not mean doing the same work as everyone else. A CYP’s tasks need to be meaningful and accessible to them whilst also embedding the same skills or focussing on the same topic as their peers to allow engagement with the class.

	Choice making:
	· How does the CYP communicate their preferences? Note instances of this that you see. Are opportunities for choice making instigated or does the CYP self-advocate?
· Is the CYP’s work differentiated. Do they have choice over the activities they are completing, the order in which they complete activities, or the means by which they can complete an activity? (e.g. 5 questions instead of 10; dictating answers instead of writing them down) Does the CYP have options if they prefer to do something else?
· How are choices presented?

	Problem solving:
	· Note instances of the CYP problem-solving.  How much adult support is required/given?
· Remember: Problem solving does not just relate to academic learning. Our environments present problems for us on a daily basis e.g. you want someone to sit next to you but there isn’t a chair, or the pencil you need is blunt.

	Play:
	· Consider the stages of play. Sensory, organising, functional, pretend.
· What type of play is happening? Is it repetitive? 
· Consider whether that CYP observes from a distance before joining in.
· If play involves others, who are they and how many of them? Does play always involve the same people?
· Note any items used when playing e.g. toys, clothing used to make a den, bricks.
· Remember: There is no ‘correct’ way to play and play can look very different for each CYP.

	Other:
	· You may wish to note down any other pertinent information here that does not seem to fit another category.




	Actions:
	Actioned by:
	Timeframe:

	What do you plan to do with the information gathered during your observation and by when?
	
	

	
	
	



