THE ST. MARY’S

PARTNERSHIP
Assessment & Feedback
Feed-forward diagnostic




What are we trying to improve?

We now deliver an ambitious, broad curriculum that provides depth and sequencing of
key knowledge and skills to enable children to securely move between phases of their

education. Our children are now building schematic links, within subject disciplines, to

connect ideas, events, people and information.

However, we also know that there are some issues impacting pupils” prior knowledge
that we need to overcome:

e Some schools are at an earlier sfoge of infroducir\g the curriculum. Therefore, our
intended poﬂﬁwoys will not be comp|efe, because gaps exist in know|edge from previous

yeors.

e Some teachers are ericking rigid|y to the MIRO and the sequence of |eorning =
without considering gaps that exist before, or assessment of unders*onding as They

deliver it.

e Some teachers are not idenﬂfying the difference between what has not been ’roughT

(gops), and what has - but has been misunderstood by pupi|s (misconcepﬂons).



The process of checking pupils’ prior knowledge

- Prior know|ec|ge mini quiz to check componen’r

Assessing pupils’ prior knowledge  knowledge of o unit of study
Ond unders-l-anding - Low stakes quizzing to ascertain know|edge base of

the child - Jres’rihg prior know|edge componen’rs

- Prior-know|edge qpiz is stuck inside exercise book as

A a reference

'ﬁ/_ Children mark their own quizzes

- Ond Share fheir rGSUH-S. - Results /8 are shared with teacher live in the lesson

) ) - Teacher to use high—impocT/bw-effor’r diognosfic tool
Feed = FOI“WClr‘C' C|IC|9I'\OS1'IC to he|p consider imp|ico’rions for Jreclching.

Comple-l-ed = I\/\isconcep’rions and know|edge deficits to be picked up

with a clear p|on for next sTeps



What do T already know? Pre-assessment Knowledge Quiz AN
Year 5 Science Spring | /‘)
Properties & Changing Materials

Question |I: What does “brittle” mean?

a) The ability to resume normal shape after being stretched
b) Hard but can easily break

c) Relates to heat

Question &: True or False. An insulator is a material that readily allows the
passage of heat or sound.

. True

. FQISe

Question 3: A material that becomes incorporofed into a |iquid to form a solution is
said to

+|Question &: Matching Definitions

Conductor Liquids which do not mix
£ A material which readily allows the passage of heat or
vaporate
sound
Immiscible Turn from |iquid into vapour or gas

Question 5: What is a solute?

a) A solid, liquid, or gas

b) The minor component in a solution

c) A dent made in an object’s edge or surface

Question 6: What is the difference between a reversible and an irreversible
change?

Question 7: Which of the following is an example of an insoluble substance?
a) Sugar in water
b) Salt in water

c) Sand in water

Question 8: The ability of an object or material to resume its normal shape after
being stretched or compressed is called

The purpose of checking prior
assessment:

1. To understand the knowledge-base (over
time) of children before they are taught a
unit of work.

2. To ensure that misconceptions can be
addressed ahead of delivery — which

supports pupils to build new knowledge on
firm foundations.

3. To enable you to consider what is the
MOST important content to teach/impart
in the unit and which sections may need a
lighter-touch.

N\



THE ST. MARY’S
PARTNERSHIP
Assessment & Feedback: Feed Forward Diagnostic
| Post | | Exit | Group/Set: _ Year:

PP | | SEN | | EAL | Unit of work:

Subject: Assessment:
Assessment score average for the class: Context:

Misconceptions: Missing prior knowledge: (Vocabulary/Disciplinary/Substantive) Barriers to learning:

A misconception is a misunderstanding or
false-belief that leads to children
demonstrating a barrier to learning.
Misconceptions occur through
misinterpreting an idea, faulty reasoning or
exposure to inaccurate information.
Sometimes we don’t check for accuracy of
pupils” ideas before allowing children to
apply newly acquired knowledge and skills.
E.g. in Science, thinking that only shiny
surfaces or water emit light. We have to
address misconceptions to improve how

children build knowledge coherently and connections to the rule of Mary | and
securely. subsequent rule of Elizabeth | and her

When pupils have missing prior
knowledge, they have weaker
foundations to build upon newly acquired
knowledge. This can lead to
misconceptions, or they can develop
gaps in knowledge over time. Other
issues impacting prior knowledge include
teachers delivering content too quickly —
without depth - or moving on before it is
embedded. E.g. pupils who are not taught
securely about the reformation under
Henry VIII, will struggle to make

How will these misconceptions be addressed? What previous unit JESA{S]E sal of Catholicism.




F forward prior knowledge quiz
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Prior-knowledge check - takeaway

Pupi|s sit pre-

assessments half Jrer‘m|y

- non-core and maths

Teacher will comp|e’re the
Feed-forward diognosﬁc
and make amendments to

MIROs or first lessons

occording|y.

Teacher has the opporfunity fo

unders’rond pUpi'S' know|ec|ge

before Jreclching the unit; |oo|<ing

for systemic features such as:

know|edge deficits or areas Jrhey
o|reoc|y are competent in.

The pre-assessment
takes p|oce in the final

week of the preceding
term. (week 6/ 7 or 8)

Children stick this into
their books as a record of
comp|e’rion. Teacher takes a

record of scores.




I The process of checking learning and
acquired knowledge after a lesson

- Teacher creates an exit ticket that
incorporates the assessment quesTion(s)

from the LAT p|c|rming

— Pupi|s independenﬂy answer these

Pupils access an exit ticket - this
is a key question linked to the LI

Pupils complete the exit ticket to - Teacher looks at the scope of
answers Clnd p|CmS @] response TO

demonstrate their understanding . ,
supporting those who haven't
Of ’rhe |earning intention understood/achieved the |eorning




Where do exit ticket questions come from?

Science Key Stage 2

Week 1: Lesson 1

In this lesson, the children will learn about
the life cycles of a finch, a penguin and a

chicken. They will be able to name and explain

the stages as well as compare the cycles,
identifying similarities and differences.

® Learning Intention

To compare and identify the life cycles of different birds.

v Success Criteria
e |canidentify the stages in a life cycle.
e | can explain the stages in a life cycle.

e | cancompare life cycles and identify the similarities and
differences.

& Resources

For Task A you will need copies of the penguin and ¢ icken life
cycles. For Task B you will need copies of the chicken. "~ cycle.
For Task C you will need timeline templates, sets of life cyc
pictures and labels (one per child).

Example Science lesson from KS2  uenteringratmer:

# Differentiated Activities

Task A - Compare the life cycle of the penguin and the chicken. Use a table to set
out the similarities and differences. Explain why there are differences. What are the
reasons for them?

Task B - Draw and label the life cycle of a chicken.
Explain each stage of the life cycle using the key vocabulary.

Identify similarities and differences between the life cycle of a chicken and a penguin.

Task C - Look at the pictures of the life cycle of a finch. Which order do they go in?
Place them on the timeline.

Now, match the name of each stage to the picture. How could you remember which
order they go in?

Using the images on your table, can you identify any similarities between the life cycle
of a finch and a chicken?

®» Key Vocabulary

Embryo - an unborn or unhatched offspring in the process of development.
Incubation - the process of a bird sitting on an egg to help the chick grow and develop.
Hatchling - a young bird that comes out of an eqq.

Nee*  _.,uwnatis too young to leave the nest.

? Assessment Questions
e What s alife cycle? Do all animals follow the same life cycle? Discuss.
e  Why do parent birds sit on their eggs?
e Isit always the female who cares for the eggs and young? Explain your answer.

e  Why do birds migrate?

Assessment of
knowledge and skills

All pathways of our non-core
curriculum contain assessment
questions that are unique to
the learning intention being
studied.

This ensures that the children
are applying key knowledge
or skills from the lesson.



EXIT TICKET 1 The purpose of exit tickets:

History c

RessssmeniiBuasiion 1. To have an independent application of a
Mechanisation had a positive key question that helps us to understand
impact on agriculture - how did :

dierige |aboErS EHrEeT G how successful the child has been at
consequence? achieving the learning intention.

Pupil response

Mechanisation enabled farm and 2. To ensure that teachers have an accurate

Landomners to improxe crop aields insight of the child’s understanding —
and therefore earn more money. The including new knowledge or skill

agriculbural Lahourers mwho had application.

farmed the land by hand presiously.

AMNDJ_W; | 0 wmﬁ:}rmmm 3. To support the teacher in being able to
women were needed. to wark on the ascertain what may have been mis-

Land understood (misconception) or may need

Rate how well you did today YRe YAy YT Y T..7 further reinforcing.

V %



Feed-forward exit ticket © s anes

PARTNERSHIP

Assessment & Feedback: Feed Forward Diagnostic
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Frequency of assessment at purposeful key points

Teachers need to be able to check on learning at key points - including the end of lessons.

e We want to avoid onerous sysfems and Trocking of objechives that doesn't he|p us fo see pupi| progress

e We want teachers to demonstrate concrete unders’ronding of what They’re Teoching rather than p|oughing

Through the p|ormec| curriculum

e We want pupi| outcomes to signo| ocquired know|edge and skills and for teachers to pick up where this isn't

the case.

What will this look like in Autumn 1?

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8
AUT 1 Prior History exit Geography exit Science exit History exit Geography exit Science exit AUT 2 Prior
knowledge tickets (1) tickets (1) tickets (1) tickets (2) tickets (2) tickets (2) knowledge

quizzes — Hist, | | | | | | quizzes — Hist,

Sci, Geo, Complete Complete Complete Complete Complete Complete Sci, Geo,

Comp, Art & diagnostic diagnostic diagnostic diagnostic diagnostic diagnostic Comp, Art &
Maths | | | | | | Maths
| Amend Amend Amend Amend Amend Amend completed

Complete teaching teaching teaching teaching teaching teaching |

diagnostic Complete

diagnostic




COﬂS

Some admin - but

less than 30 books q

night

Geﬂ‘ing head around

dassessment

PFOS

No need for subject
trackers for all
curriculum gregs

Less morking S

sheet, Super quick

creation (IO mins)

With all improvement, we need
to consider the pros/cons of a
pedagogical approach.

» Teachers will no longer need to track
tedious national curriculum objectives
— creating hours of unnecessary admin.

» Fewer books need to be marked -
with a record of evidence of engaging
in feedback.

«  We give teachers greater flexibility to
deliver the curriculum as they see fit —
ensuring knowledge/skill deficits are
eradicated.

y %



