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HISTORY CURRICULUM 
Intent 

 

Within the partnership, the History curriculum has been designed to present 
pupils with knowledge and understanding of: 
 

• British history; 
• Ancient Civilisation Study; 
• Significant People; 
• European and Non-European Study. 

 
Through chronological delivery and incremental knowledge-centred planning, pupils navigate 
the ‘history pathway’ to organise and build their understanding of the past.  
 
The planning, amended from Lion Pathways, maps all objectives from the National Curriculum 
to ensure that progression is clear from EYFS to Year 6.  Planning identifies how historical 
enquiry skills begin in the early years – through topics: ‘all about me’ and family study – and 
continue through to Year 6 and Britain’s standing as a former empire. 
 
Through lesson delivery, pupils are immersed in learning about the past through the lens of 
world history and history within the British Isles. This enables pupils to make comparisons, to 
understand significant events and to know more about the past. 
 

A coherent narrative 
 

Teachers present pupils with a narrative of British history and of significant 
events from the earliest times to the present day.  
  
H.E Marshall’s ‘Our Island Story’ underpins the agreed narrative used 
throughout the planning. It covers the history of England from the Roman 
occupation to the death of Queen Victoria in a way that is accessible to 
young readers. 
 

Professional development for teachers, in history, focuses on telling the 
narrative in a compelling way to support pupils in understanding concepts 
such as: cause and consequence, similarity and difference.  

 

Planning 
 

We know that presenting pupils with facts in a way that is disconnected and disordered leads to 
cognitive dysfluency. Pupils find it difficult to connect schema over time and this leads to 
knowledge deficits which can hinder progress at the end of key stages. 
 
The curriculum for History is designed to introduce early British history in Key Stage 1. Lessons 
are ambitious but necessary to help children develop a coherent chronology of the past from 
an early start. Planning is very visual and cross-curricular links deepen pupils’ knowledge and 
understanding – for example: learning about Mesopotamian artwork whilst studying the ancient 
civilisation in history. 
 
The progression overview demonstrates our commitment to delivering a curriculum in history 
that exceeds the minimum expectations of the national curriculum.   



Progression overview of component units: 
 

Area Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

British 
history 

Ice Age 
 

Stone Age 
 

Iron Age 
Celts 

Romans in 
Britain 

 
Anglo Saxons 

 
Vikings 

Plantagenets 
 

Black 
Death/War of 

the Roses 
 

Tudor Britain 
 

Elizabethan 
Britain 

The Stuarts 
 

English Civil 
War 

 
Plague 

 
Great Fire of 

London 
 

Glorious 
Revolution 

18th Century 
Britain 

 
How Britain 
gained an 

Empire 

Industrial 
Revolution 

 
19th Century 

Britain 
 

Victorians 
 

Britain’s 
Empire 

Ancient 
Civilisation 

Study 
 

Mesopotamia 
 

Ancient 
Egypt 

Ancient 
Greece 

 
China 

Ancient 
Rome 

 South 
America 

Significant 
People 

Famous 
Explorers      

European 
and Non-
European 

Study 

    

American 
Revolution 

 
French 

Revolution 
 

Abolition of 
Slavery 

US Civil War 

 

Exceeding the minimum expectations of the National Curriculum for History 
 

We know that depth of subject study and the interconnectedness of learning, over time, 
provides a secure base for foundational knowledge. This helps to ensure our children move 
between phases of their education ready to succeed. 
 
In addition to the prescribed aspects of the national curriculum, we choose to teach 80% of 
the non-statutory elements within our history study. This enables teachers to focus on depth 
of study – rather than superficial delivery within the time constraints of a half-term. For example: 
the Romans spans 12 weeks of learning with a greater focus on the non-statutory study of 
Roman’s withdrawal from Britain, or in Y6 where the focus on mechanisation and industry 
during the Industrial Revolution marks ‘significant turning points in British history’. 
 

 



Developing progression of secure history skills 
 

The skills of being a historian, prescribed through the National Curriculum, are mapped fully for 
all component units: 

 

 



 
 

Secure timeline and chronology of British and world history 
  

 



Implementation 
 

“We are not makers of history; we are 
made by history” 

Dr Martin Luther King Jr 
 
 

Experiential learning 
 
Our schools collectively serve diverse pupil populations. Increasingly, many of our children 
arrive speaking English as an additional language, others are highly disadvantaged and some 
with learning needs. To ensure that pupils can progress in history, a heavy emphasis is placed 
on language and terminology study. Lessons begin with word banks and visual representations 
to support cognitive understanding. All pupils can access these, irrespective of need. 
 
Component lessons, in a unit sequence, end with a composite task. These range from: 

• Creative tasks – such as creating a model of a defence castle in 1066. 
• Immersive activities – such as Roman dining experiences and Empire Day 

celebrations. 
• Drama based learning – re-enacting scenes from the history studied. 
• Writing in role – pupils using their historical knowledge to write credibly in role. 

 

 
 
One of the hardest things about teaching history has always been the inability to experience the 
places and artefacts you talk about first hand. With ClassVR, that all changes. Now we can take 
pupils to visit Ancient Rome, Greece, China or Maya, all controlled from the ClassVR portal. 
 
Pupils can experience ancient sites from all around the world. Step inside the tomb of Ramesses 
VI, decorated with intricate hieroglyphics. Look down on the Acropolis of Athens and see how 
the ruined buildings were laid out by the Ancient Greeks. See the monuments of Ancient 
Britain, including Stonehenge and other key sites from the Stone Age through to Iron Age. 
 
Seeing historical locations through their own eyes gives pupils a genuine, first-hand 
memory of places that they would otherwise be very unlikely to see. For example, students 
learning about World War Two can stand at the gates of Birkenau concentration camp and 
could have a clearer idea of how the holocaust affected real people.  
 
Virtual reality helps to contextualise learning in a way that listening and reading does not 



Showcasing our knowledge and learning 
 

  
 
At the end of each term, pupils are set home learning to create a piece of work to exhibit at the 
Great Exhibition. Our school hall and classrooms are transformed into an exhibition venue 
where parents and carers are invited to see the product of learning.   
 
The aim of the exhibition is to support parents and carers in their understanding of our 
ambitious curriculum. Further, it enables pupils of all abilities to showcase their newly acquired 
knowledge in a format that best suits their own learning style. 
 
The exhibition provides pupils with a platform to talk about and articulate their learning in 
History. For families at our school, it provides a home learning activity spanning four to five 
weeks where pupils and parents can work together to produce an exhibit – bringing the 
classroom and home closer. 
 
History begins in the Early Years and Foundation Stage 
 

 
 
Our pathways are firmly rooted in the Early Years for all subject study. In history we 
prescribe incremental steps that prepare children for the next phase of study in KS1.  
 
In EYFS we record activity which evidence pupils connecting their own history (from birth, or 
family life in ‘where am I from?’) to other aspects of then and now or ‘the past’. Activities are 
recorded in floor books as well as on Tapestry.  
 
Through the pathway for EYFS history, and the EYFS framework, Understanding the World is 
explored through: past and present, similarities and differences, cultural and religious events, 
places, time and family history.  These interconnected components of study form the 
foundation for the KS1 curriculum. 



Interweaving knowledge concepts to commit to long-term memory 
 

 
The purpose of checking prior assessment: 
 
§ To understand the knowledgebase (over time) of children before they are taught a unit of 

work. 
§ To ensure that misconceptions can be addressed ahead of delivery – which supports pupils 

to build new knowledge on firm foundations. 
§ To enable you to consider what is the MOST important content to teach/impart in the unit 

and which sections may need a lighter touch. 
 
Pre-assessment knowledge quizzes – teaching to need 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pupils sit pre-assessments 
half termly – non-core 

and maths

The pre-assessment 
takes place in the final 
week of the preceding 
term. (week 6 / 7 or 8)

Children stick this into 
their books as a record of 
completion. Teacher takes a 

record of scores.

Teacher has the opportunity to 
understand pupils’ knowledge 

before teaching the unit; looking 
for systemic features such as: 

knowledge deficits or areas they 
already are competent in. 

Teacher will complete the 
Feed-forward diagnostic and 
make amendments to MIROs 
or first lessons accordingly. 

A clear link to vocabulary 
understanding that 
should be embedded 
from the child’s previous 
study of the unit. 

A mixture of questions to 
elicit understanding of 
what has been 
remembered since the 
previous unit – in this case 
analysing if pupils have 
understood the changes 
to religion since the reign 
of Henry VIII earlier in the 
term. Multi-modal questions to 

enable pupils of all 
ability ranges to 
demonstrate their 
understanding. 

Content is interwoven – 
including from the new 
component unit – to 
enable teachers to assess 
fully pupils’ prior learning 



Knowledge organisers – identifying key knowledge and vocabulary  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Leaders have carefully considered the precise knowledge and skills that we want pupils to know 
and remember as they navigate through the history curriculum. 
  
To break this up into manageable components for learning, children access these organisers by 
placing them into their exercise books. There they have access to the precise terminology and 
vocabulary needed for study, alongside the key points required for learning through the unit of 
work.  
 
The knowledge organisers also guide teaching staff to ensure that they can navigate the 
curriculum planning, enabling them to make conscious decisions on delivery of learning. This 
means that where staff identify misconceptions or gaps in learning – through formative 
assessment procedures – they can alter the sequential teaching of learning to plug gaps in 
pupil’s knowledge and skills. 
 

 Assessment is the BRIDGE between teaching and learning 
 

Formative assessment strategies  
 

Assessment allows teachers to have a lens into a child’s learning. We balance assessment 
carefully, to ensure that pupils feel supported but not overwhelmed by its use. Our principles 
around assessment are that it’s purposeful and moves learning forward. 
 
Exit tickets – assessment of learning between lessons 

 
The exit ticket provides an assessment question to unpick how well a child 
has accessed the intended learning for that lesson. 
 
The exit ticket should tangibly link to the objective or skill that the 
teacher has delivered.  For example – in the exit ticket opposite – the child 
is asked to apply knowledge of how people lived, and the type of home 
they had, during the Ice Age. 
 
From this, teachers may deduce how successfully the child has understood 
the skill from an independent application task. 



 
Misconceptions tickets – ensuring we plug gaps that emerge, as they emerge! 

 
Sometimes, when we review workbooks, teachers find completed 
tasks where children have been unsuccessful in their application of 
the taught skill. 
 
Teachers are expected to pick these up and to create misconception 
tickets to support and reinforce correct application and 
understanding of the taught skill.   
 
For example – in the misconception ticket opposite – the child is 
asked to consider primary and secondary source materials. This is in 
response to them demonstrating a misunderstanding in their 
application task. In answering the task, the child is then able to 
correct the misconception to ensure a stronger foundation in their 
historical understanding. 

 
Beyond history study – celebrating the diversity of Black Britons 

 
Beyond the component units of study, leaders share a 
moral commitment to furthering history study to ensure 
inclusion of Black British History and the celebrated 
impact of diversity in Southampton. 
 
Across our partnership group, we serve one of the most 
diverse, multi-ethnic communities in the UK. The vast 
majority of our families are first- and second-generation 
immigrants.  
 
Each family brings to our school community a story of 
their journey and their passage into Southampton. The 
lived experiences 
of our parent and 
pupil community 
chimes with our 
school values. 
 
Black History is a 
curriculum drop-
down week which 

informs, educates, celebrates and remembers. We will 
use a wealth of resources including visual, art, spoken 
word (including music), video, real-life speakers and visits.  
 
The week will culminate in each child contributing to a 
‘bigger piece’ school project – which aims to ground and 
root pupils in remembering that we all fit together in this 
world. Simultaneously the project will support the 
retention of new knowledge in relation to: famous Black 
Britons, shared stories, racism and the Black Lives Matter 
movement and Black History. 



History Subject knowledge and staff development 
 
Staff development closely links to our school monitoring schedule, ensuring that cyclical 
support can be provided to enhance all teachers subject knowledge. 
 
We ensure that sessions are focused purely on the subject, and we can do this easily 
because of the strong pedagogical model we employ across all teaching subjects in the school. 
This means that teachers can concentrate on developing subject expertise. 

 
 
 
We ensure that all teachers understand how 
our curriculum pathway matches and 
exceeds the national curriculum in breadth 
and ambition. 
 
Through focused training specifically on 
History – we teach staff how to identify the 
interconnectedness of the curriculum so that 
they build a coherent picture of British 
History and Civilisation study. 
 
 
 
 
 

Teachers are supported to understand 
curriculum delivery through different types 
of knowledge and skill acquisition. 
 
To ensure a consistent thread – we teach 
disciplinary and substantive concepts 
through history terms ‘first order’ and 
‘second order’ knowledge domains. 
 
Staff must be clear on how these fit to 
support pupils’ schematic knowledge 
development. 

 
 
External History Support 
 
We signpost teachers and practitioners to sources of external support that shape and 
develop teacher knowledge in History. 
 

• BBC Primary History Teaching Resources: 
https://www.bbc.co.uk/teach/topics/c3g2e1v85ndt  

• Myatt & Co – History Collection ‘knowledge bites’. Available podcasts and videologs that 
teachers can dip into in their own time. 

• The Historical Association Membership. 
https://www.history.org.uk/primary/categories/cpd  

https://www.bbc.co.uk/teach/topics/c3g2e1v85ndt
https://www.history.org.uk/primary/categories/cpd

