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Reading CURRICULUM 
  
 

Philosophy for teaching reading 
 

Once our children are proficient in using, understanding and applying phonics, and can fully 
decode texts independently to be able to access reading, they begin whole class reading 
sessions. 
 

Within our partnership of schools, we do not advocate a ‘carousel model’ of teaching reading. 
The lack of rigour around individual pupils’ progress, and the inconsistency of delivery can lead 
to pupils sitting with ‘holding’ activities instead of learning how to read. 
 
Whole Class Reading is the basis of all children studying the same core text, either as a year 
group or within a steamed setting group, to learn about the text in a multi-faceted way. The 
class novel is accompanied by non-fiction texts and poetry linked to the wider curriculum.  
 

What is comprehension? 
 

• Comprehension is an outcome; it is not a skill. 
• Not discretely teachable. 
• Not teachable as a separate set of skills that magically come together. 
• Always predicated on background knowledge and life experience. 
• Very dependent on fluency and self-monitoring strategies. 

 

Delivering the class novel and the reading session 
 

• It is imperative that children are read to every day for 15 minutes. (Reading 
Framework, July 2023) 

• This ideally should take place either just before lunch, or just after. We know that 
timetabled at the end of the day, it is more likely to not take place - falling off the 
timetable to assemblies, letters and parents. 

• The class novel should be challenging. The children should be able to access it, but it 
should be a text that many of the class could not sit and read cover to cover 
independently.  

• Only the class teacher should read the class novel aloud so that children fully get the 
best possible understanding of it. 

 
Reading aloud research – taken from Ashley Booth: 

• Simply reading aloud ensures children make progress. 
• The best progress is made when sticking points are addressed. 
• Skilled teacher input and guidance will further improve students’ reading abilities. 
• Only 32% of British children are read to daily by an adult. 
• Most parents stop reading to/with their children by the age of eight. 
• Only 19% of 8-10 year olds have a book read to them daily by an adult. 

 



How is reading timetabled? 
 

In the example timetable shown, Monday and Friday are based around the class novel. 
Throughout the week (because of the ‘read to’ sessions before lunch) children have had 75 
minutes of hearing the class novel read to them. 
 

• Ensuring all children are on the ‘same page’. 
• Ensures teachers become experts in texts. 
• Summarising and predicting are easier when using a full story that the children are 

familiar with. 
• All children know and understand the book fully. 

 
Monday Tuesday Wednesday Thursday Friday 

Class Novel Non-Core Reading 
Non-Core Reading 

– inc Poetry and 
Non-Fiction 

Non-Core Reading Class Novel 

 
How are WCR (Whole Class Reading) lessons structured? 

 

Part 1 
Re-read for fluency 
(re-reading sections of the text that have been read during the ‘read to’ but 
only completed if children have access to the text) 

Part 2 Quiz – retrieval and retention 
A quick, basic, quiz to make sure that pupils have the kn 

Part 3 Talk-partner, modelling and individual questions 
Part 4 Independent learning task  

 

Hearing children read aloud 
 

 

Hearing 
Children 

read aloud

Basic 
Reading

Echo 
Reading

Choral 
Reading

Drop 
Ins



• Basic reading aloud - children take sentences or paragraphs depending on text 
length/sentence length/proficiency. 

 

• Echo reading - teacher reads exactly how text should sound and asks a child to ‘echo it’ 
giving constructive feedback as appropriate. 

 

• Choral reading - pairs, groups or the whole class read aloud at the same time. This 
approach should be used more sparingly than the others. 

 

• Drop ins - if a child has not read aloud to the class due to proficiency, the teacher should 
‘drop in’ with them during an activity and hear them reread part of the text. This should 
not happen during ‘partnered talk’. These children can also be targeted on Monday and 
Friday to reread short segments of the class novel to the teacher, as they will be familiar 
with potential stumbling blocks like character and place names. 

 

When hearing children reading aloud – what is important? 
 

• Important to model to children about good reading aloud. 
• Filling the room with their voice - loud and clear - can X in the corner hear you? Could 

you start again? 
• ‘Try that word again’ - phonics strategies. 
• Modelling self-correction when you’re reading the class reader and drawing attention to 

the fact you have done so. 
• Modelling that word substituting that doesn’t make sense can change the meaning 

completely and how to spot it - did that word make sense in that sentence? Why? Try 
reading the word again or thinking about what word it could be contextually. 

 

Whole-class reading – Non-core days  
 

Aims of this delivery: 
• To widen the children’s knowledge about foundation subjects without overloading them 

within the assigned sessions. 
• To recap and front-load information to make practical work and fieldwork easier and 

more accessible. 
• To level the playing field in terms of children’s understanding of foundation subjects. 
• To allow early identification of misconceptions before practical lessons or fieldwork. 
• To allow more time for the curriculum delivered in the afternoons to be fun, engaging, 

purposeful and varied. 
 
What are the general aims of reading any type of text: 

• Children understand the meaning of the text. 
• Children understand the function of the text. 
• Children check their own understanding and monitor their own comprehension. 
• Children decode the text and read it fluently. 
• Children can summarise the text’s meaning and function in a succinct manner that 

matches their age and stage. 



Reading Progression 
 

 
 

The pathway builds sequentially from EYFS to Year 6. Key component skills develop 
sequentially over time – enabling teachers to carefully consider how to balance improving 
children’s reading skills alongside developing their fluency.   
 

Higher-order reading skills – such as complex inferences and evaluating author intent – requires 
deeper analysis of the text. We deepen teacher subject knowledge symbiotically with pupils to 
ensure that all are experts in reading. 
 

Digging deeper for meaning – Onion Analogy & Layers of Meaning 
 

 



Assessment of Reading 
 

Teachers need to be able to deliver and assess against the progression of reading skills. These 
are defined for the year groups. 
 

Progression of skills and knowledge in reading: 
 

 
 

 
 



 
 

 



 
 

 



All children from Years 1 to 6 are assessed at three points in the year using the New 
Salford Reading Test (NSRT).  
 

• The test is split into three parallel points of assessment to enable closer progress 
monitoring. We sit the tests in September, January and May.  

• Diagnostic analysis supports teachers in understand if the issue lies in sentence level or 
word level language understanding.  

• The test takes 10 minutes to administer and supports whole-school improvement. 
 

Summative Assessment of Reading 
 

 
 

Task design and planning linked to summative assessment 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

From Years 1 to 6 we use PiXL 
assessments to measure the attainment (in 
year) and progress (over time) of each 
child at the school. 
 

We use PiXL tests because they link finitely 
to our curated curriculum – ensuring that 
children are only being tested on areas of 
skills and knowledge that they have been 
taught within their whole class reading 
sessions. 
 

Tests are taken during three test weeks 
during the year: 

- October, February, June 
 

Re-teach weeks proceed the testing week 
to ensure misconceptions are addressed. 

Task design is critical. If the questions planned are linked closely 
enough to the skill taught or to the comprehension area teachers are 
trying to elicit – the child will make progress. 
 
Each lesson has a learning intention and success criteria – which are 
steps to success in achieving the intention. 
 
The intention is a national curriculum objective – which we are 
assessing whether the pupil can achieve independently.  It is 
therefore, crucial that the questions within the task enable children to 
achieve the skill set out for them. 
 
Pupils should self-assess against the criteria every day. In doing so 
they demonstrate to the teacher what they have/have not achieved. 



Assessment is the BRIDGE between teaching and learning 
 

Formative assessment strategies  
 

Assessment allows teachers to have a lens into a child’s learning. We balance assessment 
carefully, to ensure that pupils feel supported but not overwhelmed by its use. Our principles 
around assessment are that it’s purposeful and moves learning forward. 
 
Exit tickets – assessment of learning between lessons 

 
The exit ticket provides an assessment question to unpick 
how well a child has accessed the intended learning for that 
lesson. 
 
The exit ticket should tangibly link to the objective or skill 
that the teacher has delivered. 
 
For example – in the exit ticket opposite – the child is asked to 
review a line from the class text. The question asks them to 
consider how tension is created – linking directly to the work 
completed in the lesson and the skill of ‘inference’. 
 
From this, teachers may deduce how successfully the child 
has understood the skill from an independent application 
task. 

 
Misconceptions tickets – ensuring we plug gaps that emerge, as they emerge! 

 
Sometimes, when we review workbooks, teachers find 
completed tasks where children have been unsuccessful in 
their application of the taught skill. 
 
Teachers are expected to pick these up and to create 
misconception tickets to support and reinforce correct 
application and understanding of the taught skill.   
 
For example – in the misconception ticket opposite – the 
child is asked to consider authorial intent through character 
inference. The teacher reinforces HOW to achieve the skill ‘to 
use evidence to support an idea’ and then asks an 
independent application question – to check that this is now 
achieved. 
 

 

In addition to the two formative assessment strategies listed above – we also use low-stakes 
quizzing to support on-going retention of knowledge through the class text. 


