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) 4 WRITING CURRICULUM

Teaching Writing - Pedagogy and Practice

How do we teach writing across our partnership?

Ambitious English: 7
N Pitching High and i
> Including All W\

Principles: Text Selection Challenge and Quality Text to
Why? } and Potential response Quality Writing
Composition  Excellence
Strategies: Access Taster question: success
How? Strategies Drafts radial criteria
supports
Link Reading

Range of texts through time and across the globe
Fiction, non-fiction, poetry, picture books, moving image...

Taken from Bob Cox - Opening Doors to Ambitious Primary English

All writing lessons have stimulus and a hook for the start of each Writing S Plan (Small Steps
Planning for Writing) unit since we understand that children can only write confidently when
they have a concrete understanding of the concept/idea or sufficient background knowledge.
Teachers vary the stimuli they use for writing hooks such as: YouTube, visual images, props and
VR Headsets.

We always teach writing and SPAG skills in context. This is important since children need to
provided the chance to connect ideas and schema over time. Grammar and punctuation skills
are taught appropriately to the year group and connected to the audience/purpose of writing.
Teachers think carefully about how to embed the knowledge and skill being taught.

Our pedagogical model for teaching writing is based on the principle of modelled
instruction, using:
* 1 DO (a model created by the teacher for the children to un-pick literary devices, skills
and knowledge),
* WE DO (a shared model co-produced by the children and the teacher where ideas can
be elicited and displayed for all to see - demonstrating understanding of the skill taught).
* YOU DO - the independent application/practise of the skill by the child.

How do teachers plan for writing?

We advocate the 'small steps' planning - ensuring that teachers consider the ‘journey' of writing
rather than simply focusing on skills and knowledge development in isolation.

The small steps approach encompasses three elements:

1. The context for writing - with teachers carefully considering the Purpose, Audience and
Form. There could be more than one purpose/audience as the component unit
develops.

2. The small steps - this is the individual steps the teacher will take to immerse and
develop the pupils' knowledge and skills as the component unit progresses. This process
considers the pupils' abilities, prior knowledge and deficit in understanding.

3. The child's journey - the skills and knowledge the child will learn - displayed in their



An exemplar S-Plan for Writing

YS SPR | PLANNING WRITING - Context, Audience & Purpose
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~ A * Pupils are writing to entertain.
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« Arange of narratives — setting description to character letters in role.
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* The narrative will be written in the style of the text — evoking a unique sense of time
and place (contextually sitting within World War 2).

* The children’s individual narrative will be written from the perspective of a character

\_ and will therefore relate to children of the same age.
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History:

* Local Area Study since 1066

* Southampton during WW2

* Research into the impact of WW2 because
of Southampton’s port.

¢ This book will support pupils in pre-
teaching the themes of WW2 ahead of the
study in Year 6.

\

Geography:
* Links to Local Area — Portswood and

Highfield.
* Context of World War 2 and the impact on
Southampton

PSHE:
« To understand the impact of war on the
\_ lives of others.

subordinating clauses.

Prior Knowledge and links to other writing (\What has come before):
* Pupils understand the conventions of a narrative.

« Text Types Previously covered: stories, descriptions and settings.
¢ Grammatical/Clausal understanding: fronted adverbials, expanded noun phrases and

[\
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( Hook for learning:
« Highfield Wartime History Walk — to understand the destruction of Portswood and
Highfield during WW2.
U https://www.youtube.com/watch 2v=0WiwapOlpD4 Southampton WW2 Video
-
Chosen texts for comparison:

* Private Peaceful (Michael Morpurgo)
¢ Goodnight Mr Tom (Michelle Magorian)
U The Piano (Visual Story — Adrian Gibbons)

The ‘why' are we
writing this?

The ‘what’ are we
writing?

The ‘'who' are we
writing for?

Making tangible
links to our planned
non-core
curriculum.
Thinking about how
the links build the
contextual
knowledge

Further strategies to
develop, hook and
contextualise pupils’
learning.

Clear links to
appropriate texts to
look at authorial
skills and intent.

The context sheet of each Writing S-Plan unit is stuck inside each child’s exercise book and

clearly shows:

- Audience, purpose and form of the writing
- Links to that year group’s wider curriculum
- Links to prior knowledge - what has come before this teaching sequence
- The hook for the writing unit

- Chosen texts for comparison which are used to explore language features and literacy
device which children will use in their own writing.

The context sheet is created during PPA to ensure that the component unit can be
successful. Teachers will consider the skill progression and think carefully about what
children already know and remember.




S-PLAN - Small Steps Planning for Writing RERT A AN

*  Text: (Visual Text) The Piano.
(Mood, language and context)

emotion.

A short setting description that
evokes: feeling and a sense of

Focus on showing —not telling.

What do pupils think is going on?
What questions do pupils have?
What can we infer about authorial
Intent? What does the writer want
us to think/feel? How?

- * Developing language

* Exploring texts to help pupils o |

understand the context o!
writing (the time, the plag
difference between now
then)

How does the writer create a
juxtaposition between light, da

This is the teacher’s copy of the S
Plan (Small Steps Planning for
Writing) which they have planned

¢ (Clause structure: subordinating
openers/sentences.
* Language and vocabulary.

)&y/

evoking memories of the past?
How does this contribute to auf]
intention for how the reader fe

*  Editing for Impact
Pupils to consider the
effect they want to
have on their reader
or audience.
Language and
composition choices. Text Cover — what do we

+ Text: Letters from the

learn from the
ilustration. Symbolism?
Connotations?

+ Text extract - Goodnight Mr Tom. (p12-14 — -
the belt)

How does Magorian build tension as Willie

thinks Mr Tom is going to harm him with a

poker?

How does the author build tension? Authorial

Intent? Compare to Letters from the Lighthouse

Language — add to working wall.

Clause types — puplls to manipulate to create

their own

+ Textextract—Private Peaceful | |
Pulling apart the model — across 2
pages of exercise book — breaking
down features and considering
authorial intent. (Another
dimension of war — on the
frontline)

Language - add to working wall
Clause types — puplls to
manipulate to create their own

+ Building tension

Text features:

* simple sentences,

* 3partaction
sentence,

* word choice,

* powerof3,

* repetition.

Manipulating texts to

show tension

WEE 3
- Developing language

Use of language to express emoti
and feeling

Show-not-tell approach — how do
character feeling without saying e

*  Character monologue (Southamg
during the war)

(Use the video as stimulus for local
perspective/alternatively — pupils in
great grandparents?)

*  Editing for impact
Puplls to consider the
effect they want to
have on their reader
or audience.
Language and
composition choices.

Writing in role — from the perspectt
Southampton citizen during the Blit]
Author develops a sense of place — 1]
conveys time and place, tone and m -

+ HOOK — Visit Holyrood Church
Take photographs, allow pupils to
features of the church and how it

* Independent Write
Setting description — a scene of war linked to
the Southampton Blitz
See pupil's S plan for the range of skills to be

attacked during the Blitz.
Look at other areas damaged by W
shot/shelling of bulldings)

used.

*+ Developing language and showing authorial choice
Share and magple ideas connected to the visit to Holyrood CH
and the impact of the bombing

w.youtube com/watct WQIZc2kyk

LLPS W W LWaLE
Puplls to consider manipulating sentences to convey mood 0 -
church and destruction caused by war.

out carefully based on the needs of
their children. This clearly shows:

What the children need to
know to be able to write
successfully independently at
the end of the unit (and over
the course of the unit) i.e.,
what the teacher needs to
teach

The required sequencing of
writing lessons over a three-
week period which are
thought out carefully to
maximise children’s progress
in writing

Skills to be taught are cross-
referenced against previous
writing outcomes, the LAT
progression document and
the 2023-2024 features
overview document.

The final writing outcome

How do we ensure the progression of skills from English to build sequential lessons?

@ Autumn

Expected Standard

a sentence orally before writing

it.

Discuss what they have written
with the teacher or other pupils.

Write sentences by composing

@ Spring

[KEY] Write sentences by re-
reading what they have written to
check that it makes sense.

Read aloud their writing clearly
enough to be heard by their peers
and the teacher.

Discuss what they have written
with the teacher or other pupils.

On the LAT curricula progression for writing:
o We select the skill exposition to be delivered: transcription, handwriting, composition,

SPAG. There will be a mixture of these skills delivered.

It Summer

[KEY] Write sentences by sequencing
sentences to form short narratives.
Discuss what they have written with
the teacher or other pupils.

e We consider the current term and the objectives that need to be covered. Note key
objectives from the NC are in red. Wider are in black. For higher sets/more able you
need to consider the GD strands.




Unut Skill Progression: W.ar-themed narratives

P |

Pm Wirite to endertain. Farm: A narrative - an esdended awritten pless ]

Q [ Audlence: The narrative will he awrilten in the abyle of the tesd - sncking a ’

unigque sense of tume and place (contesdivally

sitting mithin Warld War )

* Shill Focus |
* Skl Focus & /TOWQM*&W
To choose and use subordinating chauses
adwerhials of time adding detail and
reader. ~varied positions
* Skl Focus 3
To denelop * Shull Focus &
buotion ] | To buld tension
parenthesis - dashes T | using arange of
additional simple clauses. 3- -
information part action senfences. \
and power of three. /|
Independent Write: to entertain the * Shul Focus S
reader, wrifing in role with o secure To plan a narrative -
contesd of the tme coherently bulding
Q Use of expanded noun- phrases to sething and character
Q To use a full range of
semi- colons.
Q Use of language to accurately
axpress emotion/fension/feeling.
Q To 2dit to improve my mwriting.

This is the child’s copy of the S
Plan (Small Steps Planning for
Writing) which the teacher has
planned out carefully based on
the needs of their children. This
clearly shows:

- Skills foci replace Lls and
SCs in writing through the
child’s version of the
writing unit S plan. SPAG is
taught in context of the
writing.

- Skills foci are written into
child-friendly language
and shared with children
so that they can articulate
what they are learning.

- Through this, children are
clear on audience and
purpose for writing and
are able to articulate their
learning

- The final writing outcome

outcome.

e The steps on the S Plan could feasibly be repeated over a number of days. This is
especially important for skills - such as forming multi-clauses using different co-
ordinating/sub-ordinating conjunctions. We want teachers to really unpick the skills so
that pupils are confident and comfortable to use them independently.

e The child’s S-Plan foci is broad - but ambitious. Children are expected to develop
these skills, in context, to be successful in applying them to their current writing

e Children may interact with the S-Plan within their book to demonstrate their learning
and to self-assess where they think they currently are.




Progression of skills from EYFS to Year 6

DHePe o

A-Level Study / | GCSE English go | Select 4 Y ottnee: :::::,',’:: n | Use adictionary
Apprenticeship Next of devices to | vocabulary and | pu boa joined to check and a
- College Phaseof R¥] grommatical | o atmosphere and| handwriting | thesaurus to find
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children for jobs
in a future world
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with using a range
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Proofread for ing
spelling and
Know the origins|
::',::“mm of words and increasing ::::;'nm- B
that root words | fluidity, speed structures such
canbeusedto | and joining and adjectives as clauses and
make new ones | specific letters | 0 Verbs erbials

« O S 00 0

Proofread Use Use capital Use the
some tpﬂm :2:::::: subordination I-tun,P tull :’m":.mm present and
regroph | and d suff (when, it that, | stops, question esand | Posttense
nctuati onduixes because) and | marks and [t use appropriate
o coordination e sty spacing between

correctly and
(or, and, but) to | ¢xclamation | revisions and " words
Spell many
common
exception
‘words

spell words
correctly
that are

often
misspelt

Use inverted
commas to

Form all letters and

join clauses.

Our writing pathway builds the key skills and writing knowledge of children,
using the National Curriculum’s key expectations, from EYFS to Year 6.

Early Writing

In EYFS we have clear foundations for learning that enables pupils to move toward KS1 (Year 1)
study. These high expectations ensure that children transition into Year 1 with the skills and
knowledge necessary to be successful writers. Meaningful activities to help develop
transcription, handwriting, early composition and oral rehearsal for writing.

We want our youngest children to be enthused by writing, to record their ideas and to have
opportunities to develop their skills. In order for this to be successful, we expect teachers to have
writing set-up areas that are exciting and encourage all children to want to engage. We also have
discretely delivered group sessions for groups of children based on their next steps.

Developing KS1 and KS2 writing

We expect teachers to deliver the writing curriculum sequentially. This means building the key
skills and knowledge needed over time to improve pupils’ writing outcomes.

As mentioned previously, these are taken from the progression model of the termly LAT
curriculum for writing. This means that we have clarity over what should be covered over a term —
which can then be moderated each half term.



The Reading and Writing Spine

Year 1 - Reading and Writing Spine
Writing outcomes are to be cross-referenced against the features overview
document to assist small-steps planning (S-Plans)

THE ST. MARY’S
PARTNERSHIP

Year 1 Autumn 1 Autumn 2
Max’s Ice Age Adventure — Logan Weinman and Here We Are - Oliver Jeffers (c3 weeks — writing
Jeffery Bennett (c3 weeks — writing moderation in moderation for week 6 must link to this text)

week 4 must link to this text) HERE, WE

Picture P & ARE

Books - E A i

ertmg.; \ Themes:

Stimuli

Themes:
Time travel, Ice Age, Saber-toothed cats,
global warming.

It is our responsibility to care for the Earth and its
occupants, friendship, kindness and respect for others,
independence and imagination, a sense of belonging
and community.

English Teaching

THE ST. MARY’S
PARTNERSHIP

Y1-6 Reading & Writing Genre Spine
AUTUMN TERM - 2023 - 24

We don't just leave the spine and forget about it. Within our partnership, our English
teams meet with the Partnership Lead for English each year - where revisions and
additions are made in collaboration with schools. Here texts are modified, and outcomes
(written and other) can be discussed.

One picture book for each half term
has been carefully chosen for each
year group. This is to be used as the
stimulus for writing for the first few
weeks of that term.

Writing outcomes have been selected
against each book to ensure
progression of skills and a balanced
coverage of writing forms.

POETRY

One week of each half-term is
dedicated to poetry; writing and
performance (the latter to link to
oracy)

Writing outcomes after those driven
by the picture book will then link to
Reading texts. By this stage, children
will be further ahead in their
understanding of the whole text to
support higher quality independent
writes.

Year 4

Avutumn 1

Picture Books

The Day the Crayons Quit (c3 weeks — writing
moderation in week 4 must link to this text)

- Writing
Stimuli : trren
Themes: walk in someone else’s shoes, communicate
needs and wishes to be understood and respected,
inclusivity, kindness, listening, tolerance
overworked, unused, occasional, strike,
Key .
underappreciated, congratulate, successful,
Vocabulary .
stubby, creativity
Writing Formal letter of complaint in role as one of the
outcomes from crayons
Picture Book Persuasive letter reply from Duncan to one of his
Texts crayons
Ice Age — link to film stimulus
i
Reading I-I b @
Texts .
Themes:
Perseverance, facing your fears, being a good friend,
what it takes to be family, global warming, widespread
flooding
Key glacier, glacial, meltdown, global warming, flooding,

Vocabulary

migrate, theory

Lost Species

Themes:
Iron Age, climate change, creatures that once roamed our
Earth, extinct species, extinction is not simply a part of
ancient history.

Key
Vocabulary

The Lost Species:

climate change, extinct, extinction, species, ancient,
ferocious, threat




Assessing pupil progress in Writing

Year 6 Writing Assessment Grid

Assessment Grid

Date and genre of work: ] | ] | I
et an o e e e All year groups routinely assess
write for a range of purposes, knowing key features of a genre . o . . .
e pragrap o oganse des independent writing pieces using the
in n.a rratives, describe settings and characters using noun phrases expanded in a
% writing, use simple devices to structure the writing and support tea C h e r a SSGSS m e nt fra m eWO rk-

the reader (e.g. headings, sub-headings, bullet points)

use capital Ietters full stops, question marks, commas for lists, apostrophes for

sinqular and for ion mostly correctly .

spell correctly most words from the year 3 / year 4 spelling list, and some words h d .
ey v gt The assessment grid:
wite legibly

Working at the expected standard in Y6

The pupil can: [ ] PrOVideS a teaChel’judgement

write effectively for a range of purposes and audiences, selecting language that
shows good awareness of the reader (e.g. the use of the first person in a diary; t . ’ ‘t
direct address in instructions and persuasive writing), using similar writing as a f h h | d

model (exemplar model and other texts) O r e C I s C u r re n
in narratives, describe settings, characters and atmosphere, using a variety of .
techniques to engage the reader and choosing appropriate vocabulary that m

creates a consistent picture, e.g. verbs, preposition phrases, fronted adverbials, atta | n e nt *
expanded noun phrases, relative clauses

integrate dialogue in narratives to convey character and advance the action, using b | h h

conectypcued spech e Enablesteachers to use the
select vocabulary and grammatical structures that reflect what the writing

requires, doing this mostl, i (e.g. using forms in dials . .

in narrative; using passivye verbs to affect how information is presented; using Crlte rl O n m et/n Ot m et a S a g a p

modal verbs to suggest degrees of possibility)

use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and M M
i e e wbin s st analysis for future teaching.

use verb tenses consistently and correctly throughout their writing

Use the range of punctuation taught at key stage 2 mostly correctly, e.g. commas S H | d d
after fronted adverbials, apostrophes for plural possession, brackets, dashes and i u p p orts p u p Ils to understan
commas to indicate parenthesis, commas for clarity and to avoid ambiguity,
hyphen, semi colon and colon to introduce lists h H b H d |

spell correctly most words from the year 5 / year 6 speling Ist, and use a thelir own subject development
dictionary to check the spelling of uncommon or more ambitious vocabulary

‘maintain legibility in joined handwriting when writing at speed an d areas fO r | m p rovement.

Propose changes to vocabulary, grammar and punctuation to enhance effects and

clarify meaning

Teacher and Pupil Conferencing in English

Pupil conferencing in Writing enables
children to have time to unpick their learning
- the skills, knowledge and their recent
outcomes and to consider ways for
improving their work.

Conferencing is an integral part of our
pedagogical model. That feedback between
the pupil and teacher should result in pupils
redrafting and improving their writing.

Redrafting, editing and improving

IC‘“ S Pupils’ ability to self-assess and improve
EY i, e their work is as important as the first draft
/ [uﬁ(‘ T‘é Mol O oNnYine Lecwning 3

outcome. Pupils need to be supported in

M z;“%"’«”‘*

understanding the difference in editing:

- Secretarial editing - for basic syntax,
grammatical and spelling errors.

- Developmental editing - to suggest
changes to paragraphs to improve
fluency, consistency of writing and
authorial voice.

- Line editing - to improve clause level
work




The cycle of assessment to improve writing for all children

wri’ring diognosﬂcs.

wri’ring skill deve|opmenJr

qap ake om asse e threaded through lessons

Our disadvantaged pupil progress commitment

Disadvantaged children are categorised as those who are currently FSM (free school meals) or
who have been over the past 6 years (ever 6) and attract PP (pupil premium funding).

Our commitment, as a collective of schools, is to prioritise the progress that disadvantaged
children make, to ensure that whatever their current life circumstances - their life-chances are
secure with the delivery of a robust and carefully constructed curriculum.

Data drives learning

Coaching through PPA (planning and preparation time) enables teachers to soundboard their
ideas and to think methodically about the sequence of learning for the children they deliver to.
Within PPA, leaders support teachers in considering all types of data sources to impact and
improve writing:

o Considering the week before - what did they learn securely? What didn't they?

o The last assessment point - what does the data tell you about individual
children/groups of children? What is missing?

o Formative assessment - exit tickets - how are pupils performing lesson to lesson?



